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LETTER FROM THE PRESIDENT

29 March 2011

To the Cabrini College community,

Congratulations to the Journal of Undergraduate Research’s editorial board, faculty and contributing
students for producing this third annual publication of the Jou#rnal. This volume represents three
consecutive years of dedication to excellence by all past and current student contributors and the
faculty mentors who inspire Cabrini students to engage in and to publish research.

Undergraduate research is a dynamic pedagogical tool that promotes greater gains in student
learning, personal initiatives and communications skills. The opportunity for in-depth, faculty-
mentored research can lead a student to lifelong creative and critical thinking. Undergraduate
research is a lens focused upon transformational learning, one that does not end with a completed
project or a passing grade.

Students undertaking research encounter learning on an exciting level—supposition, theory,
discovery, unsuspected outcomes, challenges and hands-on education transcend the typical
classroom environment. Often the experience will enhance professional and academic credentials to
support applications for scholarships, awards, career employment and entry in graduate or
professional schools. The experience is also a rare opportunity to develop a one-on-one rapport
between a student and a faculty mentor, while simultaneously reinforcing the class subject matter.
Finally, the opportunity to share research with peers builds confidence, improves communication
techniques and cultivates lasting leadership skills.

Just as Cabrini’s core values of respect, vision, community and dedication to excellence are central to
the College’s mission of an “education of the heart,” undergraduate research is crucial to a successful
college experience. I extend my deepest appreciation to the Journal’s co-editors, its editorial board,
its contributing students and their faculty mentors for producing the works contained in this volume
and for sharing it with the Cabrini College community.

May you have continued success in all future endeavors,

Marie Angelella George, Ph.D.
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Michael Spivak

Operation Barbarism: Atrocity on the Eastern Front of World War 11

Author: Michael Spivak

Faculty Mentor: Courtney Smith, Ph.D.

Abstract: This paper recounts the barbaric nature of the war between the Soviet Union and Nazi Germany
on World War II’s Eastern Front. As this paper shows, the barbarism on the Eastern Front stemmed from
the two countries’ opposing ideologies and from Hitler’s determination to annihilate the Soviet Union.
This paper covers the poor treatment of both Soviet and German POWSs and atrocities against civilian
populations in Poland and the Soviet Union. While Jewish civilians felt the wrath of the invading Nazis,
large numbers of non-Jewish Polish and Soviet civilians also perished during this brutal conflict.
Ultimately, many of those who committed the atrocities never paid for their crimes, and many of the

survivors never fully outlived the horror of World War II’s Eastern Front.

Most of the recollections of historians, amateur and professional, recall America’s involvement
on the Western Front as being relatively sporting, with two opponents engaging each other in a
gentleman’s war fought in a modern age, where POWs were treated fairly and enemy civilians were
treated with respect; however, such was not the case on the Eastern Front, where a war of annihilation
was being waged. The Eastern Front’s destructive magnitude exceeded simple battle casualties as scores
of civilians, POWSs and racial undesirables were put to death as part of systemic and individual atrocities
waged by both sides. Contributing towards the immense horrors was the status of the Eastern Front as an
ideological war of utter annihilation for the Germans and bitter survival for the Soviets who met each
other in brutal fighting that translated to even more brutal wartime atrocities. Much of the atrocities
committed by German forces against civilian personnel were ordered by high-ranking German political
facets while German atrocities against Soviet military personnel often came from a mixture of confusion
and misinterpretation of military commands and individual decisions to engage in atrocities. Soviet

forces always engaged in wartime atrocities against German civilian and military personnel through
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individual choices, as Soviet high commanders were often disinterested or placed their attention to facets

of the war effort rather then troop discipline.

Before the first shots of the Second World War were fired, the stage was set for a conflict in the
East that would be host to vicious wartime atrocities of extermination and general cruelty that survivors
bore witness to. An issue stretching to the primordial days of Bolshevik Russia was the treatment of
POWs and civilians in war, which the Soviet Union never illegalized by rejecting Tsarist Russia’s
agreement with the Hague Convention of 1907 and by never signing to the Geneva Convention of 1929,
giving the red army free range over conquered individuals’. While Germany agreed to both conventions
governing captured soldiers and civilians, one can glean the respect Hitler and his followers had for
precedent by examining Germany’s contempt for and violations of the Treaty of Versailles to attain her
goals, which included the extermination of undesirables and the establishment of Lebensraum. The
Germans were preparing to wage a twofold ideological war of annihilation against the Soviet Union, a

communist and supposedly Jewish state, as described by Hitler:

The impending campaign is more than a clash of arms; it also
entails a struggle between two ideologies. To conclude this war is not
enough, given the vastness of the space, to defeat the enemy forces. The
entire territory must be dissolved into states with their own
governments...The Jewish-Bolshevik intelligentsia, as the oppressor of
the past, must be liquidated."

Fortifying German ideas of inferiority towards the Soviets included and extermination of such
people as necessary for victory through Hitler’s prediction that Soviet troops, especially racial minorities,
would engage in “treacherous methods of fighting” described Asiatic troops as “inscrutable,
unpredictable, insidious and unfeeling.”™ Contributing to the conflagration of bewilderment and hate
fomented by Nazi propaganda was the reciprocal nature of Soviet leadership as expressed by Joseph
Stalin in a speech shortly after the war begins when he says “From now on it will be our task...to
annihilate all Germans who have penetrated as occupiers, down to the last man,” establishing a sense of

futility in respecting human rights".



Michael Spivak

While many consider the Eastern Front to begin with the commencement of Operation
Barbarossa, the Eastern Front actually begins with the invasion and partition of Poland, where many
atrocities were committed by German and Soviet forces. Upon their swift victory against the Polish army,
the German SS implemented Operation Tannenberg, a plot to deprive Poland of its key political, social
and military leadership through the arrest and execution of over 16,000 politicians, clergymen,
intellectuals, military officers and communists®. SS police units saw action against guerilla fighters near
the German-Polish border following the invasion, where they often abused civilians to gain vital
intelligence and massacred villagers in reprisal for attacks. German regular army units, spurred by tales
of Polish atrocities, took part in civilian abuses by looting businesses, intimidating women and children,
demolishing entire city blocks in response to gunfire and relocating thousands of Jews into organized
ghettos; while, engaging in summary executions of paramilitary and uniformed Polish troops. Soviet
forces occupying the Eastern section of Poland engaged in similar abuses, including the infamous Katyn
Forest massacre, where the Soviet secret police called NKVD executed over 20,000 Polish nationals in

the same spirit of Operation Tannenberg.

Two years after the invasion of Poland, German forces initiated Operation Barbarossa, the
invasion of the Soviet Union, in an effort to fully realize Hitler’s dream of Lebensraum for Germans and
the extermination of massive numbers of Jews and Slavs. Atrocities against POWS were especially
prevalent, as evidenced by the 90% mortality rate suffered in the first year of combat". Under the
impression that commissars of the NKVD were the lynchpin of the Red Army, German high command
issued the Commissar Order which called for the immediate execution of any Soviet soldier suspected of
being a commissar; however, the order resulted in the execution of many innocent men, because of the
misconception among German foot soldiers that any Soviet with a Hammer and Sickle insignia was a
commissar”’. POW camps were routinely raided by Einsatzgruppen units scouring for commissars, civic

employees, intelligence workers, economic leaders, communist party members and Jews to be executed.
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Much more malicious, are the unorganized shootings prevalent by German troops of Soviet captives in

response to stories of Soviet atrocities regardless of race or political affiliation.

Amidst the brutality of German troops, the magnitude of Soviet POWs exacerbated an already
poor situation, as the number of surrendering Soviet troops exceeded not only German estimates and
planning; but also, exceeded German capabilities to care for them. German estimates placed the number
of Soviet captives during the summer of 1941 to be around 600,000; however, the actual number is
estimated in excess of 1,500,000 captivesvm. German rail workers could not convert Soviet rail systems,
which were poor anyway, to move POWs by rail and the vehicle fleet simply wasn’t available to move
the Soviets; hence, many POWs were forced marched to their camps with little clothing, shelter, food or
water. German troops seized massive amounts of land in short bursts, leaving field commanders unable
to hand over POWs to the proper authorities or let them loose with the threat of joining guerilla rebels to

harass the already besieged supply lines, forcing commanders to order massacres instead. Enlisted men,

for racial and reciprocal reason, often felt disinclined to accept prisoners in light of Soviet abuses.

Although much blame for atrocities lies with the Germans, Soviet soldiers engaged in equally
brutal and inhumane massacres of German POWs as well. Soviet actions were typically condoned by
high ranking officers and politburo members as evidenced by several large scale incidents in which 180
Germans were massacred at Broniki on June 30 1941, approximately 400 Romanians and Germans killed
on orders from the commander of the 225™ Rifle Regiment and 80 Germans murdered by members of the
26" Rifle Division™. Marshal Boris Shaposhnikov of the Red Army Chief of Staff was reported to have
been furious when he learned of Red Army servicemen taking personal effects, money and documents
along with murdering them, an admittance that such activities occurred™. An event of especial barbarism
occurred near the Crimea when 160 German wounded left behind in a field hospital in a hasty retreat were
dispatched by various means including having their heads bashed in, being thrown out windows or
mutilated whist alive or even having water poured on them to freeze to death. Sentiments of humanity

seemed to be lost in Soviet troops as depicted by Zinaida Pytkina, a female Soviet officer, who recounted
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her feelings on executing a young, helpless German major following his interrogation, “My hand didn’t
tremble. It was a joy for me...The Germans didn’t ask us to spare them and I was angry...I fulfilled my

task. 1 went back into the office and had a drink.”™

Especially heinous were the efforts of the SS against the large Jewish population of the Soviet
Union as they breached various human rights laws and war crimes laws in their insidious war against the
Jewish nation. The ultra-elitist Nazi organization known as the SS was given the duty of terrorizing the
Jews with the Waffen-SS and Einsatzgruppen taking center stage in the campaigns against the Jews. The
Einsatzguppen initially attempted to instigate race riots between local ethnic majorities and Jews resulting
in pogroms; however, the Germans were rarely satisfied with the willingness of indigenous populations to
turn on their Jewish neighbors™. A more common and more effective tactic was to organize “death
squads” who would scour the countryside for Jews in government positions, of some local importance, of
the intelligentsia or of military age; march them to a relatively remote area and massacre them on site. SS
units normally led the way in atrocities against Jews; however, the army routinely found itself complicit
in such raids as Nazi high commanders blurred the line between Jew and saboteur, engaging the army in
anti-guerilla raids rather then racial attacks. Following the ineffectiveness and costs of initial genocidal
efforts, the SS instituted a wide ranging system of concentration camps, where hundreds of thousands of

undesirables could be “liquidated” in a single day.

With the climactic battles of Stalingrad and Leningrad came a climatic change in wartime
atrocities, as Soviet troops, who have endured five years of warfare and atrocity viewing, began to inflict
damage upon German civilian populations once they entered metropolitan Germany in 1944, German
civilians, made fully aware of the impending onslaught of the Red Army, recoiled as German propaganda
crews revealed footage from the village of Nemmerdorf, which in Autumn of 1944 had been laid waste to
by the Red Army, featuring the corpses of raped women and girls by drunken Russian soldiers™". Many

civilians in Berlin either felt the footage and tales of Soviet atrocity to either be over exaggerated

propaganda or only possible in the countryside away from the prying eyes of foreign observers, a grave
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mistake. Soviet troops haphazardly raped any woman, ranging in age from elderly to pre-pubescent,
multiple times as a part of what they viewed as “plunder” for their hard fought war. The magnitude of the
number of rapes committed in the city stands between 95,000 and 130,000 as reported by the leading
hospitals of Berlin; however, this estimate only includes those who sought medical attention™. Soviet
soldiers generally took it upon themselves to loot stores, especially watches and bicycles, and rape
women, whom they selected upon physical attractiveness; however, while dedicated party members and
military officials were genuinely embarrassed and appalled by such heinous crimes, Stalin seemed

passively amused at the Red Army having “some fun” after such a tough war™".

In conclusion, the horror of the Eastern Front lies in the atrocities it bore witness to; but, the
tragedy lies in the justice, or lack thereof, for the perpetrators of those atrocities. Many of the highest
ranking Nazis such as Adolf Hitler, Heinrich Himmler and Joseph Goebbels committed suicide in the 11"
hour while others such as Herman Goering were tried and received fair punishment. Lost within the
justice dealt to the highest ranking Nazis is the evasion of justice that pursued many lower ranking Nazis,
who either were either granted clemency due to Cold War maneuvering or never tried for lacked of
evidence, granting no justice for the victims of their crimes. Similarly, the massacred German POWs and
score of female rape victims in Berlin received no justice, only the mercy of a “normal” life under

communism.

f_Bellamy, C., Absolute War.
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Gender Stereotypes and Career Choices of College Students
Author: Elena Brown

Faculty Mentor: Melissa Terlecki, Ph.D.

Abstract: This study examined the relationship between gender stereotypes and career choices among
college students. It was hypothesized that participants would associate stereotypes with each gender and
profession, that the experimental group would answer according to stereotypes more than the control
group, and that major and career choice of the participants would be affected by stereotypes. An ex-post
facto study was used and experimental and control versions of the survey were randomly given to 50
college students. After running a one-way analysis of variance, the results of the study showed that the
participants affiliated certain genders to certain careers and that the experimental group answered more
stereotypically than the control group. One of the hypotheses was not supported — participants did not
feel gender played a role in their choice of major or possible career. Future research should intend to
uncover more about the direct and indirect effects of gender stereotypes on the career choices of college

students.

Gender is a crucial part of individual identity. Unfortunately, gender identity is tainted by
inaccurate gender stereotypes that are heavily present in today’s society. These gender stereotypes affect
many individuals to the point where they are unconsciously believed and, at times, reinforced. Gender
stereotypes are commonly emphasized in the professional world and can lead young adults in college to
pursue careers that are based on false stereotypes of a certain gender. The truth about gender stereotypes
must be revealed in order to reduce the negative associations with certain genders and gender-specific

professions.

Gender stereotypes are based on qualities that are assigned to men and women because of their
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gender by society. Prentice and Carranza (2002) explored these ascribed gender-specific qualities by
categorizing them based on their social desirability levels. To study this idea, Prentice and Carranza
gathered 208 undergraduates (104 men, 104 women) and asked them to rate a long list of traits based on
social desirability for a man, a woman, and a person (gender neutral). The participants were also asked to
rate these traits based on the typicality each quality was for each gender. Qualities associated with women
included sensitivity, niceness, and modesty, while men were affiliated with the qualities of strength, drive,
and assertiveness. The results of this study reflected the stereotypical trait assignment for each gender,
illustrating the existence of gender stereotypes and their inherent nature in the minds of college students.
This study suggests that gender stereotypes are ingrained by society, and it would be interesting to note

some of the ways in which these stereotypes are implanted.

One of the ways in which gender stereotypes are perpetuated is through the media. Davies,
Spencer, and Steele (2005) designed a study to determine whether exposure to stereotype threat through
television commercials would affect a woman’s choice to be a leader or a follower in a leadership task.
The study consisted of 61 undergraduate students (30 men, 31 women) who were randomly assigned to
groups. One group was exposed to six gender-neutral commercials that did not speak to either sex; rather,
they advertised products such as cell phones and gas stations without the use of human actors. The other
group of participants viewed four gender-neutral commercials mixed with two gender-stereotypic
commercials, both involving women and the need for beauty. After watching the commercials, the
participants were informed of a task that would test leadership strategies and were instructed to indicate
their interest in assuming the leadership role. The results of this study demonstrated that the women who
were exposed to the gender-stereotypic commercials were less likely to assume leadership in the task than
the women who were not exposed to these commercials. The study showed that a woman would be less
likely to take on leadership positions, therefore, less likely to pursue professions requiring strong

leadership. These results are important when studying the career interests among college students due to

15
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the negative effect that the media can have on women’s career choices.

The general population knows of gender stereotypes through media exposure and human
interaction, but the age in which they are learned is not yet fully determined. Previous research on the
subject had yielded varied results. Powlishta (2000) examined the target age for learning gender
stereotypes. Researchers have proposed one view in which children are less likely to stereotype genders
than adults because they are still learning about gender roles in society (Mischel, 1966). Opposing
researchers have believed that children are more likely to participate in gender stereotyping than adults
because children are less individualized and do not understand that gender roles are binding (Carter &
Patterson, 1982; Damon, 1977; Turiel, 1978). Powlishta conducted two studies to evaluate these differing
hypotheses. Study 1 included 48 child participants (8 to 11 years old), as well as 28 adults (20 to 42 years
old). Participants were presented with pictures of 4 men, 4 women, 4 boys, and 4 girls and were asked to
rate the people in the pictures on particular qualities associated with gender, such as gentleness for
women and strength for men. The results of study 1 showed that all participants stereotyped according to

gender.

Powlishta’s second study incorporated 81 college students (54 women and 27 men). Participants
were given a list of 48 stereotypical masculine and feminine traits and were asked to appoint each trait a
number based on a scale ranging from “child-like” to “adult-like” attributions. Results showed that
feminine traits were considered more childlike, whereas masculine traits were perceived as more
adultlike. Powlishta’s studies demonstrate that college-aged adults are influenced by the gender
stereotypes that society presents. Furthermore, the feminine qualities that were distinguished as more

childlike are consistent with the negative associations with women.

As Powlishta’s research explained, because of society’s intrinsic gender stereotypes, children

learn the qualities associated with each gender at a young age. These inaccurate associations are so
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convincing that they may remain with an individual from childhood into adulthood as gender identities
are formed. Likewise, Oswald and Lindstedt (2006) analyzed self-stereotypes of gender among 178
college students. The first portion of the study measured participants’ awareness of gender stereotypes by
asking them to list traits that were associated with each gender; rating the traits as positive, negative, or
neutral; and the degree to which each trait was true for each gender. The second portion of this study
tested self-stereotypes, utilized the previous list of gender traits, and asked the participants to rate the
degree to which each trait was true of him- or herself. Oswald and Linstedt expanded the study by asking
the participants to complete a self-esteem and self-schema survey in English, Mathematics, and Science

academic areas.

Results unveiled that the participants delineated traits as masculine or feminine in accord with
societal views of masculinity and femininity. Regarding self-stereotyping, the participants were more
likely to selectively self-stereotype: they associated themselves with more positive stereotypes of their
gender rather than negative. This finding again provides evidence that gender stereotypes are evident.
Furthermore, the self-schemas related to academics illustrated that men associated positively with
mathematics and negatively with English, while women did not selectively self-stereotype in any of the
cognitive areas. The results of this study and others suggest that gender stereotyping may persist from
childhood and into young adulthood and assists in identity formation, which is an important point to

consider when studying how college students choose a career.

Oswald and Lindstedt’s study touched on the idea of self-schema and academics in regards to
gender. Similarly, Kiefer and Sekaquaptewa (2007) explored gender stereotypes of women in a college-
level mathematics course based on the notion that women frequently experience a stereotype threat in
mathematics courses due to the common idea that men outperform women in that area. Kiefer and

Sekaquaptewa hypothesized that women who implicitly stereotype themselves based on gender norms are
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more likely to be negatively affected when performing in mathematics courses. To test this hypothesis,
the researchers studied 63 women in a semester-long Calculus course in college. The women were
evaluated on many measures which included implicit gender stereotyping tests, explicit gender
stereotyping tests, gender identification tests, career goal scales, and their final course performance
report. The findings affirmed that the participants more often associated men with mathematics and
women with humanities, similar to the conclusion in the Oswald and Linstedt study. The exam scores of
the course indicated that the women with higher stereotyping scores had a poorer performance in
mathematics. Likewise, the women’s responses in regards to career goals demonstrated that women with
higher gender stereotyping scores were less likely to pursue a career in mathematics. This study is
significant when considering a college student’s career choice because it suggests that women may feel a

certain way about a profession in which they are not “supposed” to succeed.

Quinn and Spencer (2001) also analyzed how this stereotype acts as a threat for women in a
mathematical domain. To determine this effect, 54 female and 54 male college students took two math
tests: a math word problem test and a numerical test. The participants were randomly separated into
groups of mixed gender and were randomly given one of the two tests. In the results of this study, women
scored lower than men on the word problem test; however, on the numerical test, men and women scored
similarly. These results affirmed that women and men have the potential to be equally matched in
mathematical ability. This study illuminates some aspects of stereotype threat, but further research should

be conducted to clarify the implications of stereotype threat, such as its effect on career choices.

Stereotype threat seems to be a frequent determinant in a woman’s choice in her academic
interests and career pursuits. Because of stereotype threat, some academic domains become associated
with one gender over another. Steele, James, and Barnett (2002) studied how women in male-dominated

academic areas are perceived and whether they feel discriminated or stereotyped against while in these
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areas. First, Steele and colleagues determined which academic areas were male and female dominated,
illustrating that men dominated engineering, math, and science, while women dominated humanities and
social science. Second, Steele et al. presented 801 male and female participants with a questionnaire
assessing how participants in each major were discriminated against in regards to his or her sex. To
evaluate the stereotype threat felt by each participant in his or her major, Steele used the Stereotype
Vulnerability Scale (Spencer, 1993). The results of this study revealed that women in male-dominated
areas felt strong levels of sex discrimination towards themselves and other women in their field. The
findings also showed that the women in male-dominated areas were more likely to feel threatened by
negative gender stereotypes and more likely to consider changing majors. This study further suggests that
women may feel disconnected in male-dominated fields of study because they are expected to achieve
less success in that area; therefore, gender stereotypes do play a role in career choices. Again, further

research needs to measure how men are affected in women-dominated academic areas.

In relation to the thought of women in gender-specific professions is the consideration of
dominant female leaders. Ritter and Yoder (2004) tested this concept by reviewing Role Congruity
Theory, which states that men are more likely to become leaders than women in situations when
assumptions of the leadership role correspond with gender stereotypes. The researchers created a study in
which 120 women and 120 men were paired up by same or opposite sex and dominance levels (low or
high), which were gathered in a previous data collection utilizing a dominance scale. While being
videotaped, each duo performed tasks that were considered masculine, feminine, or gender neutral in
order to gauge which member of the pair would emerge as a leader while fulfilling the task. The results of
the study revealed that the individual who scored highest on the dominance scale emerged as the leader
during the tasks 67% of the time in same-sex partnerships. The mixed-sex duos, however, displayed that
men took the lead 65% of the time, even if the woman in the pair was the high scorer on the dominance

scale. If the tasks were masculine or neutral, the man was still the leader, even if he was less dominant.
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These findings indicate that even if a woman possesses the dominance needed for a leadership role,
gender stereotypes and masculine tasks dissuade her from taking the position. Although the presence of
the video camera while the participants performed the task may have affected their performance, these
findings are valuable because they reaffirm the existence of gender stereotypes and the negative

perceptions of female leaders.

Leadership roles also materialize in the work force and again relate back to career. If a woman
accepts the negative stereotypes about her gender, it is likely that her beliefs will affect her ability to take
on leadership positions when she chooses a career. Razumnikova (2005) reviewed how gender
stereotypes and life values account for career choices among the sexes. Razumnikova presented a survey
to 476 participants between 17 and 22 years of age. The survey asked questions regarding which
professions were considered masculine and/or feminine in order to gauge gender associations and
stereotypes. For the “life values” (such as desire to achieve) portion of the research, a questionnaire with
36 questions, was used. The results of the survey showed that the participants affiliated masculine
professions such as the military and construction with the consistent male stereotypes. Participants
strongly associated women with home economics and only slightly with medicine, cooking, and teaching.
Regarding life values, the participants acted in accord with stereotypes and preferred typically feminine or
masculine values, yet some women chose more masculine values because they were in stereotypically
masculine professions. These results concluded that career choices are modified by gender-roles and life

values, and stereotypes in professions do exist and can affect career choices.

These studies provide evidence for the existence of gender stereotypes, as well as their influence
in associating genders and careers. While these studies are important for background knowledge
regarding the reality of gender stereotypes, few of them provide conclusive information on how a young

adult’s career choice is based upon the perceptions of gender. Furthermore, these studies heavily focus on
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women, but few mention the impact gender stereotypes have on men. This study attempts to enhance the
findings of these studies and explore how closely gender stereotypes affect the career choices of male and
female college students. This study is testing three hypotheses. The first hypothesis is that participants
will associate stereotypes with each gender and profession. The second hypothesis is that the
experimental group will answer according to stereotypes more than the control group. Finally, the third

hypothesis is that the major and career choice of the participants will be influenced by gender stereotypes.

Methods

Participants: The sample in this study included 50 Cabrini College students (25 females, 25 males).
There were 25 participants randomly assigned to the control group and 25 to the experimental group.
Ages ranged from 18 to 24 (M = 21), and all academic years were included. Almost all majors were
included, the most common being education. Participants were recruited using haphazard sampling.
Participants included friends, acquaintances, residents of Cabrini College Apartment Complex and

Woodcrest residence hall, and students of an Introduction to Psychology course.

Materials: A self-constructed survey consisting of forty questions was used in this study. Four of the
questions requested demographic information, sixteen of the questions tested general stereotype
perception, and twenty of the questions asked the participants to associate one gender with the provided
careers. The experimental group was presented with stereotypical occupations such as firefighter,
construction worker, and nurse, while the control group was presented with stereotypically ambiguous
occupations such as musician, author, and zoologist. The purpose of these twenty gender-career
associations for the two groups was to determine if the application of the gender stereotype variable
created a significant difference between the groups on their amount of stereotyping. A consent form was
also presented to the participants. The survey took approximately five minutes to complete. (See

Appendix.)
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Procedure: Each participant was randomly administered a control or experimental version of the survey
and was asked to complete it honestly. They were also asked to sign a consent form that would not be
attached to their survey responses in order to assure confidentiality. While each participant responded to
the survey, I left their proximity. The majority of participants completed the survey in a dorm room, while
some responded to it in a classroom or in Jazzman’s café. After they finished, their survey and consent

form were placed into a folder only accessible to the researcher.

Results: A one-way analysis of variance (ANOVA) was conducted to ascertain a significant difference in
the level of gender stereotyping among careers between the experimental and control groups. The
ANOVA compared the stereotypical gender and career associations of the experimental group (M =
38.52, SD = 1.39) against the control group (M = 34.32, SD = 2.08). The results were significant, F(1, 48)

=70.71, p = .00, W’ = .60. Thus, the experimental group answered more stereotypically than the control

group.

Results of question 21 showed that 98% of participants agreed that there were stereotypes
associated with being male or female. Question 22 revealed that 82% of participants believed that some of
these stereotypes were true, while 8% believed that they were all true. Question 27 demonstrated that 72%
of participants associate genders with particular careers. These frequencies are reported in Table 1 in the

appendix.

Results of question 29 revealed that 68% of participants felt that gender played no part in their
choice of major and future career, while 28% felt it played some part. Question 31 illustrated that 84% did
not feel discriminated against in their major because of their gender. Seventy percent of participants
thought there was no possibility of being discriminated against in their career, according to question 32.
Question 33 showed that 58% of participants would feel out of place in a career that is dominated by the

opposite sex. These frequencies are reported in Table 2 in the appendix.
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Discussion: Based on this data analysis, the two hypotheses were supported. The ANOVA revealed that
the experimental group associated gender and careers based on stereotypes significantly more than the
control group. This finding is similar to the study conducted by Razumnikova (2005) in which
participants acted in accord with stereotypes when affiliating gender to occupations. Other analyses
showed that the majority of participants did feel that there are stereotypes associated with gender and with
careers. These results indicate that gender stereotypes have an impact on the perception of the relationship
between careers and gender. However, the results also show that the participants do not feel that they
have chosen a major and/or a career based on gender, nor do they feel that they will be discriminated
against because of their gender in a future career. This result may be due to subconscious perceptions of
personal choices and may not reflect reality. Some individuals may not realize the role of gender in their
career interests, which seems incongruent with their stereotypical perceptions. The results of this study
indicate importance because they illustrate the existence of gender stereotypes in the minds of college

students, which may play an unacknowledged role in their college major and career choices.

Confounds of the study may have included the setting in which the participants took the survey.
Some participants were in a noisy environment, while others completed the survey around friends, which
may have impacted their answers. Furthermore, | wish that I could have used a larger sample — perhaps
there would have been other significant effects with more participants. Future research should intend to
uncover more about the direct effects of gender stereotypes on the career choices of college students. This
research should finally determine whether young adults are directly guided by gender stereotypes when
they choose a major and a career path or whether these stereotypes play no role in their choices. This
research needs a large and diverse sample. It should aim to educate the participants about gender
stereotypes and consequently encourage them to strive for any career they desire. Future research is
important because it could allow individuals to realize the ability to pursue any career without societal

expectations and gender restrictions. All individuals should have an equal opportunity to elect a career
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based on their interests and skills without gender affecting the decision.
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Appendix
Table 1.
Frequencies Among Answers for Questions 21, 22, and 27.

Frequency %

Question 21

Yes 49 98%

No 1 2%
Question 22

Yes 4 8%

Some of them 41 82%

No 5 10%
Question 27
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Yes

36
14

72%
28%

Table 2.

Frequencies Among Answers for Questions 29, 31, 32, and 33.

Question 29

A large part

Some part

No part
Question 31

Very

Moderately

Not at all
Question 32

Yes

No
Question 33

Yes

No

Frequency

14
34

15
35

29
21

%

4%
28%
68%

0%
16%
84%

30%
70%

42%
58%

Elena Brown, Psychology Department, enb722@cabrini.edu, (717) 968-1937

Dr. Melissa Terlecki, Psychology Department, mst723@cabrini.edu

Career Interests

Elena Brown

You are invited to participate in a research study investigating career interests among college students. To
help us gain further insights into this area, we are asking you to complete a survey pertaining to your

thoughts, preferences, and feelings about certain careers and your own career interests.

The survey does not have any physical or emotional risks The benefits to your participation may include a

greater understanding of your interests and preferences.

The data you will provide will be recorded anonymously and your participation will be held in the
strictest confidence. Your responses will not be connected to your name.
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Your participation in this study is voluntary, and you may refuse to participate at any time without
consequence or prejudice. The survey should take less than five minutes to complete.

We welcome questions about this survey at any time. If you have any questions regarding your rights as a
participant, you can contact the Chair of the Institutional Review Board at Cabrini College, Dr. Tony
Verde, at tony.j.verde@cabrini.edu or (610) 902-8350.

By signing your name below, you are indicating that you have read and understand the contents of this
Consent Form and that you agree to take part in this study.

Participant’s Signature Date

Researcher’s Signature Date

Career Interests Survey

The following is a survey of career choices among college students. Your participation in this survey is
entirely voluntary and confidential. If you have any questions, please contact Elena Brown
(enb722@cabrini.edu or 717-968-1937).

Gender:

Age:

Year in School:

Major(s)/Minor(s):

I. Please select the gender you more often associate with each occupation.
1. Firefighter 2. Construction Worker

Male Female Male Female
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3. Nurse

Male Female
4. Kindergarten teacher

Male Female

5. Lumberjack

Male Female
6. Lawyer
Male Female

7. Police officer

Male Female
8. School principal

Male Female
9. Business manager

Male Female
10. Comedian

Male Female
11. Computer programmer

Male Female

12.

13.

14.

15.

16.

17.

18.

19.

20.

I1. Please circle your answers to the following questions.

Engineer
Male
Sanitation worker
Male
Interior designer
Male
Pilot
Male
Judge
Male
Dentist
Male
Housekeeper
Male
Hairdresser
Male
Architect

Male

Elena Brown

Female

Female

Female

Female

Female

Female

Female

Female

Female

1. Please select the traits you typically associate with women. (Circle as many as you wish.)

Gentleness
Assertiveness
Strength
Logical

Sensitivity

Kindness
Intelligence
Sincerity
Friendliness

Competitive

Ambitious
Manipulative
Cooperative
Independent

Generosity
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2. Please select the traits you typically associate with men. (Circle as many as you wish.)

Gentleness Kindness Ambitious
Assertiveness Intelligence Manipulative
Strength Sincerity Cooperative
Logical Friendliness Independent
Sensitivity Competitive Generosity

3. After selecting traits for each gender, do you feel that there are stereotypes associated with being male
or female?

Yes No
a. If yes, do you think some or all of these stereotypes are true?
Yes Some of them No
4. Which gender do you think assumes leadership positions more often?
Male Female
5. How comfortable would you feel being the leader of a group of individuals of the opposite sex?
Very comfortable Somewhat comfortable Not comfortable at all
6. Do you think the media portrays one gender in a leadership role over the other gender?
Yes No
7. Do you think the media stereotypically portrays each gender in particular careers?
Yes No
8. Do you think you associate genders with particular careers?
Yes No

9. Do you think people may choose a career based on the gender stereotypically associated with that
career?

Yes No
10. How much of a part do you feel gender played in your choice of major and possible future career?
A large part Some part No part

11. Do you feel that if someone entered an occupation that is not typically associated with their gender,
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they may become discriminated against?
Yes Possibly No

12. As a male/female, do you feel out of place and/or discriminated against in your major because of your
gender?

Very Moderately Not at all

13. What career do you wish to pursue with your major?

14. Do you think there will be a possibility of being out of place/discriminated against in your career
because of your gender?

Yes No

15. Would you feel out place in a career that is dominated by the opposite sex?

Yes No

Thank you!
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Migration and its root cause in poverty as witnessed in Guatemala
Author: Michelle Costa

Faculty Mentor: Jerry Zurek, Ph.D.

Abstract: Guatemala, as the second poorest country in the Western Hemisphere, is the source of
considerable migration northward to Mexico and the United States. During a short-term study trip
in January 2010, six Cabrini students were able to witness the poverty that provides the "push"

factor in migration as well as to speak with Guatemalans who have found a somewhat-stable
source of income from jobs in San Lucas Toliman Mission.

Guatemala is a country that offers a vibrant spirit, rich cultures, but impoverished
conditions. Guatemala is about the size of Pennsylvania, and like Pennsylvania, a region with
fertile farmland, mountains and lakes. However, a 36-year civil war, from 1960-1996, tore
homes and families apart, and pushed Guatemala even deeper into poverty than it was from 400

years of colonial repression.

As a result of the war a total of one million Guatemalans were reported dead or missing.
Many Guatemalans, who had fled the violence as displaced citizens, returned back to Guatemala,

after spending time in United Nations refugee camps in Mexico.

Although remarkable numbers sustained and continued life in their country, many felt the
hit of extreme poverty and devastation and turned to the United States for salvation and hope.
Guatemala’s most important resource is fertile land, that makes up about one quarter of its gross
domestic product. But land ownership is in the hands of the rich, while poor farmers have no

land to call their own.

Due to the fact there is no economic stability, the CIA Factbook reports that three
quarters of the indigenous population lives below the poverty line, one quarter in extreme
poverty, and cannot provide for the families (World Factbook, Guatemala). Because conditions
are so harsh and unacceptable to continue a successful life, many feel the need to migrate, in the

hopes of earning enough money to feed their children at night.
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A estimated number of 40,000 Guatemalans per year migrate to both Mexico and the
United States (World Factbook). From recent government reports, there is about 60,000
Guatemalans that are deported from Mexico, with about 2,500 deportations from the United
States per year. According to multiple studies the reason for migration often reflects back to the

root causes of “push and pull” factors.

The push factors are the conditions that drive people to want to leave their homes, and
pull factors are the attractions to a new area with new opportunities. During a recent trip to the
community of San Lucas Toliman, Guatemala, we were able to witness and speak with men and
women about their living conditions. They said that most are able to find employment each day in
their community. One man told us that jobs include coffee picking and construction, both earning
barely $4 a day. Many in Guatemala live on less than that. The U.S. State Department reports
that "about 51% of the population lives on less than $2 a day and 15% on less than $1 a day"
(U.S. State Department website). He said that he was fortunate when he was able to get work that

lasted for a period of time such as the coffee-picking season.

Some of these jobs that last for an extended period of time are a result of the presence of
Father Greg Shaffer, a priest from New Ulm, Minnesota. He started his service at San Lucas in
1962 and has been present ever since. He has overseen the gradual construction of a “socio-
economic” program that is devoted to the enhancements and enrichments of the “whole person.”
His mission is to address the immediate effects of poverty and the underlying causes (Schaffer,

public presentation, Jan. 6, 2010).

If the conditions in a better location like San Lucas Toliman are barely acceptable how
are the people in other parts of Guatemala supposed to survive, without a supportive community

such as the San Lucas mission? More and more people are escaping to the States with one
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purpose: To save the lives of their families one undocumented step at a time. As this becomes a

more popular route to attempt, the cost of coyotes only continues to escalate.

The payment to a coyote for a border crossing, many sources say is about $5,000-$10,000
to be taken to the border and an additional $1,500 to actually cross it. Many think the journey is
completed with a payment so steep, but the danger and chance of abuse is greater than any sum of

money.

Often times people are physically and sexually abused, robbed, or trafficked into other
injustice industries. Young and old, men and women, all face the heartbreaking journey to reach

American soil to provide the basic necessities a family needs to survive.

San Lucas, under the supervision and care of Father Greg, has flourished as a village that
provides sustainability and advancements, but even then, low wages barely serve or cover
financial needs. One man we spoke to said that bread and meat were “luxuries.” Tortillas and

meat once a month in soup were the norm.

People of San Lucas are much more fortunate than those in surrounding areas. However,
recently the town has been seeing growth and movement of young people towards the capital of

Guatemala City.

From there more and more have decided to illegally migrate to the States, due to the
greater employment opportunities. After interviews with people of the community many agree
that migrating to the States is very hard on families, and in most cases parents do not return and
leave children to be raised by grandparents. Some have even faced situations where husbands

remarry while away.

Family separation is the most challenging issue that needs to be observed when

examining the need for U.S. immigration law reform. Because there is such a lack of work visas

33



34

Michelle Costa

to the U.S., people do not have any other choices but to be undocumented and hidden in the

shadows without a legal identity.

Immigration reform in the U.S. would allow workers to come legally here for a time on a
temporary work visa and then return home. Or if a wage earner was already here, he could earn a

path to legalization and bring his family to the U.S.

Through the San Lucas mission it has also been recognized that the younger generation is
losing touch of the Mayan culture, and long to be in the States to provide for themselves in an
independent manner. The hard working people of San Lucas have been granted the largest gift of
being guided by a man of such powerful aspirations, but there still lies the desire of a better life

outside the lake of Atitlan.
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Title: African American Soldiers in the Civil War
Author: Jeffrey T. Young
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Abstract: This paper examines the contributions of African American soldiers in the American Civil War.
It examines the reasons why African American men fought for the Union Army, the treatment they
received, and their performance during key battles. This paper also examines the role Frederick Douglass
played in encouraging African American men to enlist in the Union Army. Additionally, this paper
highlights the efforts of the 54" Massachusetts Regiment, the regiment made famous in the movie Glory
starring Denzel Washington and Matthew Broderick.

When African Americans were finally allowed to fight for their country in the American Civil War, many
of them stepped up and seized the opportunity. For example, the film Glory, starring Denzel Washington
and Matthew Broderick, sheds important light on the contributions of a Massachusetts regiment
comprised of all blacks that fought bravely for the North. In a war that would greatly affect all black
Americans’ way of life, this paper will examine the many factors in which the black soldiers became
involved in the war. Some of the important questions that will be answered include: how many blacks
fought for the North, what was their motivation for fighting, how were the black soldiers treated, and how
did blacks perform in the battles they fought in.

From 1861 to early 1863, African American soldiers were barred from taking place in the fighting by the
Militia Act of 1792." President Abraham Lincoln and his advisers strongly considered recruiting black
soldiers right away, but decided against it in order to not alienate the border states. Finally on New Year’s
Day 1863, Lincoln’s all important Emancipation Proclamation went into effect, freeing all of the slaves in
the Confederacy." This executive order also allowed the integration of black soldiers into the formerly all
white Union army. The initial African American soldiers for the Union were volunteers who stepped up
in the North’s dire need of healthy men to fight the war against the South. After the initial surge in
African American recruits, interest in joining the army from black Americans quickly started to
dwindle.™ African American men greatly needed a heroic figure to encourage and inspire them into
enlisting into the armed forces of the Union. This heroic figure came in the form of one Frederick
Douglass.

Frederick Douglass freed himself from the possession of his slave master in 1838, and from then until the
day that he died, he worked hard in pursuit of equal rights for African Americans. He is probably the
most well known and most influential African American abolitionist in United States history. Before
Lincoln passed the Emancipation Proclamation, Douglass heavily urged Union leaders to act upon his
primary belief: that because the war was being fought to end the enslavement of African Americans, they
should be able to participate in the war themselves. Once the Emancipation Proclamation went into
effect, Douglass strongly aided in the rapid rise of African American recruitment by telling all black men
that they would be promised full American citizenship if they fought for their country in the war. Not
surprisingly, two of Douglass’ own sons were strongly involved in the African American war endeavor as
well."™

Overall, all of Douglass’ tireless efforts for his cause succeeded. A grand total of approximately 179,000
African American men (10% of the United States Army) served their country well during the Civil War;
in addition to that number, another 19,000 black men served in the United States Navy during the war.”
However, with so many African Americans serving in the bloodiest war ever fought on U.S. soil, many of
them were not lucky enough to make it out alive. Approximately 40,000 of black soldiers died during the
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course of the Civil War, 30,000 of disease or infection; thousands of other black soldiers sustained major
injuries."

Since racism was so deeply engrained into American society at the time, every African American soldier
experienced racism during his service. Every African American regiment had to be commanded by a
white officer. Many of these white officers strongly derided and despised their very own men. However,
“the vast majority of white officers fully supported the war effort and service with blacks. For them, the
war had always been or had become one of reunion and abolitionism.”*" The most prominent example of
a white officer who led an all African American unit is Colonel Robert Shaw of the 54™ Massachusetts
Voluntary Infantry Regiment. This group launched an assault on the Confederate stronghold of Fort
Wagner in South Carolina on July 18, 1863. Although they were unable to capture the fort, the 54"
Massachusetts Regiment gained nationwide renown for their bravery and courage in the heat of battle.
This acclaim helped in the recruitment of African American soldiers. Even Lincoln commended the
group, saying that the battle was an important factor in the final victory for the Union.""

One of the members of the 54™ Massachusetts Regiment, Corporal James Henry Gooding, chronicled his
life in the army during the Civil War. He wrote about all aspects of army life, including the attack on Fort
Wagner, the lack of black officers, the ongoing racism, and the unequal pay of black and white soldiers.
In a letter to President Lincoln demanding equal pay, Corporal Gooding spoke some very profound
words. He said, “the patient, trusting Descendants of Afric’s Clime [sic] have dyed [sic] the ground with
blood, in defense of the Union, and Democracy...now if the United States exacts uniformity of treatment
of her Soldiers, would it not be well and consistent to set the example herself by paying all her soldiers
alike?”™

Overall, if African American soldiers were never allowed to fight in the Union Army, we may still be
living in a country where slavery is commonplace. The African American soldiers’ consistent acts of
bravery and courage in battle helped the Union defeat the insurgent Confederates in a war where the
outcome could have gone either way. The integration of African Americans into the Union Army also
paved the way for a more than century long battle for equal rights for all in the United States.

' "Militia: United States" Encyclopedia Americana, 112.
" "Emancipation Proclamation," 884-85.

" Weidman, B.,“Black Soldiers in the Civil War.”

¥ Blight, D.W., 312-14.

"‘Weidman, “Black Soldiers in the Civil War.”
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" Glatthaar, J. T., 81.

Y “History of the 54", http://www.54thmass.org

™ Gooding, Corporal J.T., 119-120.
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The Effects of Service-Learning on Undergraduates
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Abstract: A research study was conducted with the purpose of discovering the relationship
between participation in a service-learning trip and attitudes toward compassion and social
justice. The Davis Interpersonal Reactivity Index was used to study compassion with sub-scales
measuring empathetic concern and perspective taking. The Student Service-Learning Course
Survey (SSLCS) was employed to measure social justice attitudes with sub-scales measuring
personal competence, interpersonal relationships, charity and social justice responsibilities.
Participants in two service-learning trips, one abroad to Ecuador and other to the Appalachian
region of West Virginia were compared to student athletes on the men’s and women’s lacrosse
teams who participated in spring training trips. Results for the Davis Interpersonal Reactivity
Index showed the men’s lacrosse team member’s difference between pre and post scores was
significantly lower than service-learning groups but significantly higher than the women’s
lacrosse group. The service-learning trip groups had significantly higher differences in mean
scores for the charity sub-scale of the SSLCS than either athletic group. Both the Ecuador and
Appalachia groups had a higher difference in mean score than the women’s lacrosse team on the
social justice sub-scale, but lower than men’s lacrosse. Thus the service trips have some effect on
social justice and empathy attitudes, but there are also other variables at work.
Introduction

Learning is often expected to occur inside the classroom. Many spend over two decades
in a classroom learning everything from basic writing, reading and arithmetic to college courses
in major or trade-based programs. Although these skills are necessary and serve as a basis of
knowledge for any career, does it prepare you for the “real world”? Many colleges and
universities have begun to develop curricula that include learning experiences outside of the

classroom. Institutions of higher education are searching for programming that will encourage
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students not only to be successful in the world of academia, but also become engaged citizens in
the community. Colleges and universities are attempting to engage their students through
service-learning with the goal of teaching them about the reality of the society we live in. By
employing service-learning, undergraduates gain exposure to social justice issues, and hopefully a
commitment to resolving them.

Plante, Lackey and Hwang studied students who participated in one of seven different
immersion trips to measure compassion.® They compared these students to a control group who
did not participate in an immersion program. Results showed significantly higher compassion
scores in students who partook in an immersion trip. It is suggested that compassion developed
because “participants spend a great deal of time in developing areas with others who are suffering
from poverty, violence, natural disasters, and disease. It is likely that upon return, students felt
that their daily stressors and hassles were minimal compared with those of the people they had
encountered”.® While this particular study does not speak to social justice issues, it does measure
compassion, which is a step in becoming socially just.

Prentice designed a study to evaluate the effectiveness of eight community colleges in the
process of developing service learning programs.” Prentice created a survey to be distributed
before and after a service-learning course to assess civic engagement which was defined as
“active participation in the public life of a community in an informed, committed, and
constructive manner, with a focus on the common good”.” The same survey was also given to a
group of non-service curricula students to serve as a control. The comparison was created for
three types of citizens defined by Westheimer and Kahne — the “personally responsible” citizen,
the “participatory” citizen and the “justice-oriented” citizen.'> A personally responsible citizen is
described as an individual who volunteers or donates, a participatory citizen is more active in the
community, and the justice-oriented citizen analyzes and addresses injustice. Results showed
there were no significant differences between service-learners who had one service-learning

experience and non-service learners. However, students with two or more service-learning
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experiences had significantly higher scores than students with no service-learning. This research
suggests that long-term service-learning programs may be more effective. Participation in one
service-learning program does not necessarily directly correlate with socially just attitudes, but
with increased service-learning opportunities, the probability of becoming socially just increases.

Other studies have taken a qualitative approach to assess the success of service-learning
programming. Einfeld and Collins interviewed students involved in a university AmeriCorps
program who had served at least three hundred hours.” Many students reported more awareness
of social justice issues through their AmeriCorps experience. Participants consistently reported
gaining knowledge about experiences outside of their own, and therefore gaining an
understanding of other’s perspectives and therefore the ability to empathize with their clients.
One student reported, “You’re helping out. You’re here...to learn...to absorb everything that
these people have to offer you. And you’re trying to better them, but you have to realize that
they’re bettering you as well”.> This student demonstrates an understanding that the people she is
“helping” are equal to her and have knowledge to share, just as she has knowledge to share with
them. Einfeld and Collins also note that although participants felt empowered to make a change in
the community, most did not convey a commitment to social justice. Due to the length of time
spent with a specific community, participants were able to feel a strong connection to the specific
community partner they worked with; however, it did not necessarily transfer to a social justice
attitudes toward all communities.

Research has also focused attention on the intention to continue involvement due to a
service learning experience. A study by Moely, McFarland, Miron, Mercer and Ilustre studied
undergraduate students spending two to four hours a week for ten weeks in a service-learning
program and compared them to students not involved in a service-learning program.® To measure
intentions for civic involvement, Moely et.al. employed the Civil Attitudes and Skills
Questionnaire (CASQ) which has six smaller scales that measure civic action, interpersonal and

problem-solving skills, political awareness, leadership skills, social justice attitudes and diversity
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attitudes. By the end of the semester, students involved in service-learning articulated plans to be
involved in civic activities in the future, and exhibited an increase in the social justice
perspective, but did not show changes in diversity attitudes. Students who experienced service-
learning enjoyed their experience; felt accomplished and understood the reasons why they were
needed, but perhaps did not necessarily commit to social justice because their diversity scores did
not change. Without the realization that diversity impacts individuals and communities, one may
not have a complete understanding of social justice, and therefore cannot fully commit to it.

However, research has found that immersion programs can affect attitudes toward
diversity in a cross-cultural setting.*>'° Ference studied fifty-four education majors who
participated in an immersion program in either a Latino community in Georgia, or in Italy.*
Many students experienced being a member of the numeric minority for the first time. One
student commented, “an experience that caused me to feel like an outsider occurred at 7-year-old
Raphita’s soccer game. When we showed up we were the only white people there; everyone else
was Latino. I felt like everyone was looking at us and wondering why we were there. This
experience definitely was an eye-opener in understanding how minorities feel among us”.* As a
result of such experiences, participants became more aware of issues of racism and
discrimination, and therefore developed some socially-just attitudes. Perhaps an experience in a
difference culture, not just a different setting, helps to facilitate such attitude reform.

Peterson reviewed service-learning programs with the goal of describing a successful
course. She suggests that programs are most successful when students spend an extended period
of time working with, not for a community partner.” Courses thrive when they not only include a
service-learning component, but also class time to discuss the service-learning experiences. A
discussion gives the proctor an opportunity to introduce topics such as social justice that students
may not have explored on their own while also giving students a chance to discuss their struggles

and gain insight into solutions.
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Cordero and Rodriguez studied a course taken by a group of social work students that
included preparation and processing class time in addition to their immersion trip to Puerto Rico.”
The goal of this particular program was not only to foster a better understanding of diversity, but
also to promote social justice attitudes. One student’s journal reflected the success of the
program in the form of a letter expressing her acknowledgment of her privilege, the injustice in
the world, and the desire to fight for its demise. The letter states,

“I feel guilty that while I have been reared and raised in privilege, that you have

suffered abuse under the same household. I know you have tried to expose your

oppressor but I swear I didn’t know...Your resilience is inspiring, your perseverance

astounding. I know it’s hard but keep fighting. I want for you the peace that you have
wanted for so long. I promise to stay in touch and do what I can”.
Such reactions were typical of students who participated in this program which suggests that even
those that perhaps already have a tendency toward socially just attitudes, like social workers, can
benefit from and have a renewed commitment to social justice through involvement in an
immersion experience.

Service-learning also serves as a chance for students to experience first-hand what they
are learning from textbooks. Often an individual can learn more from other people’s experiences
than from words in a book attempting to accurately describe those experiences. Having class
discussions about other clients’ experiences also allows every student in the class to learn about
experiences from all of the community partners involved. Peterson also recognizes that by
encouraging service-learning, the political and social landscape can change.” Using this logic, in
order to create a program that focuses on social justice, there must be a significant amount of time
dedicated to the experience and the opportunity to discuss it. In order to create a focus on social
justice, the program must be specifically designed to center on social justice. Research has

shown that participation does not necessarily correlate to a focus on social justice, but perhaps a
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forced discussion of systemic issues will open some students to a commitment, or at least the
realization of its existence, or more accurately its non-existence.

To establish a social justice oriented service-learning program, the institution must
distinguish the difference between charity and social justice. While painting and cleaning does
provide temporary support for a community center, it does not address the issue of why that
community center has to exist. Many undergraduate students have either not had exposure to
such experiences, or not employed critical thinking about them. In order for programs to
effective, there must be a clear focus and goal of promoting social justice. There is not a clear
definition of the perfect program, but it is encouraging that institutions are attempting to find it.
Students generally benefit from service-learning programs regardless of their specific attitude
outcomes. Cabrini’s new social justice curriculum is one of many trying to create students who
will be engaged academically and also involved in the larger community. Now that Cabrini has
chosen this path, it is necessary to research whether this curriculum is meeting its goals and what
specifically Cabrini students are learning as a result of the Engagement of the Common Good
curriculum and the service-learning trips already in effect. The current study seeks to discover if
participation in a service-learning trip increases social justice and compassion attitudes.

Methods

Participants: Cabrini College undergraduate students were the participants in this study.
Participants were specifically selected due to their membership in either a group participating in a
service trip or athletic team participating in a spring training trip.
This study included eighteen males and 29 females, 12 of who were freshman, 11 sophomores, 9
juniors and 15 seniors.

Six were participants in a service-learning trip to Duran, Ecuador, 15 traveled to
Montgomery, West Virginia on a service-learning trip in the Appalachia region, 12 are members
of the women’s lacrosse team who went to Florida on a spring training trip and 14 are members

of the men’s lacrosse team who participated in a spring training trip to Virginia.
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Materials: The survey included a modified version of the Student Service-Learning Course
Survey (SSLCS) which measures personal competence, charitable responsibility, social justice
responsibility and interpersonal relationships using a 7-point Likert scale (Wang, Ye, Jackson,
Rodgers & Jones, 2005). In addition, a modified version of the Davis Interpersonal Reactivity
Index measuring compassion through two sub-scales, empathetic concern and perspective taking
using a 5-point Likert scale was used. In total the survey consisted of 43 questions and took
approximately 15 — 20 minutes to complete.

Procedures: Participants in the immersion trips were asked to complete the surveys during
scheduled group meetings. Both the Ecuador and Appalachia groups had pre and post meetings
to prepare for the trip and then to process after it. The researcher was a participant in both of
these trips and received permission from the staff and students leaders to spend meeting time on
the distribution and completion of surveys.

The researcher scheduled a meeting with the athletic teams to distribute the pre-tests. To
complete the post-tests, the researcher provided the respective coaches with surveys for their team
to complete on the bus on route to an away game.

Each participant was given an unlimited amount of time to complete the survey,
although it took approximately 15 minutes to finish. The researcher distributed surveys and
explained the purpose of the research, confidentially and consent to the group, and chose an area
which was not the focal point of the room to be available for questions. Completed surveys were
placed in a manila envelope in the front of the room to ensure anonymity.

To match pre and post tests, students were asked to provide their school identification
numbers on the survey. Surveys were matched, labeled and then separated from the consent
forms. Only surveys with valid matches were used, all other surveys were discarded. The data
was entered into SPSS for analysis. Composite scores were calculated for every sub-scale as well
as the full Davis Interpersonal Reactivity Index and SSLCS measures. Composite scores were

then entered into a second SPSS database and split by pre and post-scores.
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Results: A one-way repeated measures analysis of variance was utilized for each scale and sub-
scale to measure differences in pre and post scores between groups. Results of the repeated
measures analysis on the Davis Interpersonal Reactivity Index showed a significant time effect,
Wilk’s A =.09, F(3,43) =6.92, p<.001. (See Table 1) Bonferroni post hoc tests illustrated the
men’s lacrosse members score differences (Mpre = 40.21, SDpre = 3.56; Mpost =41.71, SDpost =
5.53) were significantly lower than the Ecuador group, (Mpre = 46.67, SDpre =1.75; Mpost =
48.50, SDpost = 5.68, p<.01), Appalachia group (Mpre = 44.27, SDpre = 2.96; Mpost = 46.13,
SDpost = 3.36, p<.05) and higher than the women’s lacrosse members (Mpre = 45.92, SDpre =
3.94; Mpost =46.03, SDpost = 6.29, p<.005). Further analysis on the sub-scales showed the
differences were in the empathetic concern sub-scale, Wilk’s A = .88, F(3, 43) = 5.80, p<.05.
(See Table 2) Men’s lacrosse scores (Mpre = 19.57, SDpre = 2.10; Mpost = 20.21, SDpost = 3.29)
were significantly lower than service-learning groups — Ecuador (Mpre = 22.33, SDpre = 1.03;
Mpost =25.00, SDpost = 3.69, p<.05) and Appalachia (Mpre = 21.73, SDpre = 1.58; Mpost =
22.73, SDpost = 1.16, p<.05) and higher than women’s lacrosse (Mpre = 23.00, SDpre = 2.76;
Mpost =22.92, SDpost = 3.91, p<.005). No significant differences were found between group’s
pre and post-scores for the perspective taking sub-scale.

No significant differences were found in the composite scores for the Student Service
Learning Course Survey. However, significant differences were found for the interpersonal
relationship (Wilk’s A =.99, F(3, 43) = .12.45, p<.001) (See Table 3), charity (Wilk’s A = .99,
F(3,43)=13.15, p<.001) (See Table 4), and social justice (Wilk’s A =.99, F(3,43)=11.79
p<.001) (See Table 5) sub-scales . No significant differences were found for the personal
competence sub-scale. Men’s lacrosse had had a significantly higher difference between their pre
and post interpersonal relationship scores (Mpre = 37.07, SDpre = 7.17; Mpost = 39.29, SDpost =
9.47) than Ecuador (Mpre = 24.67, SDpre = 5.13; Mpost = 20.83, SDpost = 4.83, p<.001),
Appalachia (Mpre = 25.4, SDpre = 6.41; Mpost = 32.00, SDpost = 7.70, p<.001) and women’s

lacrosse (Mpre = 30.41, SDpre = 8.02; Mpost = 32.00, SDpost =4.99, p<.05).
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Results for the charity sub-scale showed the Ecuador group’s difference in scores (Mpre
= 38.5, SDpre = 3.02; Mpost = 40.00, SDpost = 1.41) were significantly higher than the men
(Mpre = 26.14, SDpre = 7.66; Mpost = 26.21, SDpost = 7.37, p<.001) and women’s (Mpre =
33.17, SDpre = 7.08; Mpost = 26.92, SDpost = 6.96, p<.01) lacrosse team member’s scores. The
Appalachia group’s difference in scores (Mpre = 35.13, SDpre = 5.66; Mpost =37.27, SDpost =
4.18) were also significantly higher than the men’s (p<.001) and women’s (p<.05) lacrosse teams
scores. There were no significant differences found between Ecuador and Appalachia groups or
men and women’s lacrosse (See Table 4).

Similar results were found for the social justice sub-scale. The Ecuador group’s
difference between scores (Mpre = 37.73, SDpre = 3.67; Mpost = 39.00, SDpost =2.19) was
significantly higher than both the men’s (Mpre = 25.21, SDpre = 6.53; Mpost =26.71, SDpost =
7.03, p<.001) and women’s (Mpre = 31.08, SDpre = 5.25; Mpost = 25.92, SDpost = 6.58, p<.005)
lacrosse teams. The Appalachia group’s score differences (Mpre = 33.73, SDpre = 5.97; Mpost =
34.87, SDpost = 4.88) were, again, significantly different from the men’s (p<.001) and women’s
(p<.05) lacrosse teams (See Table 5).

Thus, the service learning groups had significantly higher scores on the charity sub-scale,
and were higher than women’s lacrosse on the social-justice sub-scale, but not the whole SSLCS
measure. Men’s lacrosse had significantly lower scores on the Davis Interpersonal Reactivity
Index measure and the empathetic concern sub-scale than the service-learning groups, but higher
than women’s lacrosse. At the same time, however, they also had significantly higher scores on
the interpersonal relationship sub-scale.

Discussion: Results were varied, and did not completely support the original hypothesis,
however, there was still a relationship found between participation in a service-learning trip and
compassion and social justice attitudes. Both of the groups who participated in a service-learning
trip had significantly higher scores on the charity sub-scale, one of the scales that most accurately

assesses social justice attitudes. This suggests that the service-learning trip did have some effect
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on the students who participated because their scores increased after the service trip, while both
the athletic teams’ scores decreased or remained consistent. While all Cabrini students have
some kind of education about social justice issues, it is one thing to read about them in a
textbook, and another to see them and talk to people experiencing them. A deeper understanding
of social justice issues and what it looks like when needs go unmet by different communities are
gained by participation in a service-learning trip. Service-learning trips allow a student to
challenge their pre-conceived ideologies about social issues and those who suffer from them.
This experience is distinct from the regular classroom experience. This is supported by the
statistical analysis which demonstrates the service-learning trip groups had a significantly higher
increase in scores between their pre and post-tests. Although the service trip groups also had
higher pre test scores, suggesting such trips attract social justice oriented students, their scores
still increased significantly compared to the other groups. However, this social justice outlook
applied to charitable responsibility, not necessarily social justice responsibility.

While the service-learning groups had significantly higher scores on the social justice
sub-scale than that the women’s lacrosse team, they had significantly lower scores than the men’s
lacrosse team. This could be the same factor that potentially affected the compassion composite
score. Perhaps in some way, a service-learning trip opens your eyes to social justice issues, but
also forces one to realize that one cannot claim to be as socially just as one would like. Social
justice issues are complicated and difficult. It is much easier to become charitably responsible
because that involves helping people, not necessarily fixing the system. The service trips
obviously had some effect on the students who participated because the scores did rise after the
trip, and the difference was significantly different than the women’s team. Perhaps there are
unknown factors about the members of the lacrosse team sample or their spring training trip that
is also having an effect on the scores.

Analysis of the compassion measure showed that the men’s lacrosse team had a lower

difference in scores than the service groups, but higher than women’s lacrosse. Although this

47



48

Kathryn Juliana

suggests that the service-learning trips did have an impact on compassion, it cannot fully be
attributed to the experience because there was also a difference between the athletic teams.
Perhaps there is a gender effect on compassion because in our society, males are not as likely to
openly express emotions like compassion. The women’s lacrosse and Ecuador groups were
completely female, and there were only four male participants in the Appalachia group. Male
athletes are perhaps also expected to uphold the expectations of the “masculine gender role” in
our society more than other males, exaggerating the potential effect of gender. This idea is
perhaps also validated by the sub-scale analysis. Significant differences were found between
groups only on the empathetic concern sub-scale, not on the perspective taking sub-scale. Males
may be socially prohibited from expressing compassion, but not necessarily viewing the world in
a different perspective. However, this does not explain why men’s lacrosse had a significantly
higher difference than the women’s lacrosse team. One can only speculate these differences.
Perhaps the members of the men’s lacrosse team were also enrolled in courses which advocated
for compassion for others, or perhaps there was a particular experience in Virginia that did not
exist in Florida. Perhaps gender is the factor which created a difference between men’s lacrosse
and the service trips, but some other variable must have affected the men’s lacrosse team that did
not affect the women.

An unexpected result was the higher scores of the men’s lacrosse team on the
interpersonal relationship scale, which largely consists of diversity questions. It is surprising that
the service-learning trip groups did not have increasing diversity scores, especially because the
Ecuador group was immersed in an entirely different culture. Two factors could be involved in
this phenomenon. The first is that experiencing a service-learning trip and a different culture
creates the realization that one was and is not as culturally competent as perhaps originally
thought. The stereotypes or associations one may have for a group or groups of people may cross
your mind as a result of a service-learning experience because of the topics explored. Many

people may not be aware of the stereotypes and prejudice they hold within themselves until they
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are forced to reconcile with it. There could also be a gender effect on this topic because women
in our society are trained to be nervous, anxious and aware of their safety, which may become a
diversity issue. Women are taught to be alert to their surroundings and conscious of their actions,
which may result in avoiding diversity because of the potential danger of the unknown or people
different than oneself.

A limitation of this study is the sample used. Because the groups were specifically
chosen groups of people, the gender and number of participants could not be changed. There
were certainly more females than males in this study, however, the ratio is an accurate
representation of the male to female ratio at Cabrini. The sample sizes were also all very small.
The Ecuador group’s size of six was smaller than all the other groups, but the other three groups
were reasonably even in number. For better results, however, the sample size should be increased
or the research continued every year.

Because the survey asked questions about topics all Cabrini students know they are
supposed to be increasing their knowledge about, there could be a social desirability in my
sample. It is possible that people increased their scores to reflect both themselves and Cabrini in
a better light. The researcher was also a participant in both service trips, which may have caused
those groups of people to either answer more honestly, or skew the results even more because
participants had a relationship with the researcher. The researcher was also not present during the
post-tests of the athletic teams which may have lead to a lack of concentration or seriousness
about the survey.

There is so little research on the effects of service-learning specifically on social justice.
It is important to evaluate programs based on the goals in place for the people who experience
them. Because Cabrini and many other institutions are focused on social justice, it is important to
discover if students are indeed gaining knowledge about that topic. It is clear from this research
that the service-learning trips are effective in some way at shaping the attitudes of the students

who participate, but because there were significant differences between groups, it also suggests

49



50

Kathryn Juliana

students may be leaving Cabrini without a proper education in social justice. However, as the

new curriculum comes into effect, it is important to keep evaluating the attitudes of the students.

Research should continue on the field of social justice and service-learning in general and

certainly in the outcomes of Cabrini programming.
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Table 1

Mean Scores for Davis Interpersonal Reactivity Index

Kathryn Juliana

Pre Post Difference
Ecuador 46.67 48.50 1.83
Appalachia 44.27 46.13 1.86
Girls Lacrosse 45.92 46.08 0.16
Boys Lacrosse 40.21 41.71 1.50
Table 2
Mean Scores for Empathetic Concern Sub-Scale

Pre Post Difference
Ecuador 22.33 25.00 2.67
Appalachia 21.73 22.73 1.00
Girls Lacrosse 23.00 22.92 -.08
Boys Lacrosse 19.57 20.21 0.64
Table 3
Mean Scores for Interpersonal Relationship Sub-Scale

Pre Post Difference
Ecuador 24.67 20.83 -3.84
Appalachia 25.40 26.27 0.87
Girls Lacrosse 30.41 32.00 1.59
Boys Lacrosse 37.07 39.29 2.22

Table 4

Mean Scores for Charity Sub-Scale
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Pre Post Difference
Ecuador 38.50 40.00 1.50
Appalachia 35.13 37.27 2.14
Girls Lacrosse 33.17 26.92 -6.25
Boys Lacrosse 26.14 26.21 .07
Table 5
Mean Scores for Social Justice Sub-Scale

Pre Post Difference
Ecuador 37.67 39.00 1.33
Appalachia 33.73 34.87 1.14
Girls Lacrosse 31.08 25.92 -5.16
Boys Lacrosse 25.21 26.71 1.50

Appendix B

ID Number:

Compassion and Social Justice Questionnaire

The following statements inquire about your thoughts and feelings in a variety of situations.
For each item, indicate how well it describes you by choosing the appropriate rating using

the following scale.

1
Does not
describes me well

Describes me

very well

1. I often have tender, concerned feelings for people less fortunate than me.

2. I sometimes find it difficult to see things from the "other guy's" point of view.

3. Sometimes I don't feel very sorry for other people when they are having problems.

4. 1try to look at everybody's side of a disagreement before I make a decision.
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5. When I see someone being taken advantage of, I feel kind of protective towards
them.

6. I sometimes try to understand my friends better by imagining how things look from their
perspective.

7. Other people's misfortunes do not usually disturb me a great deal.

8. If I'm sure I'm right about something, I don't waste much time listening to other people's
arguments.

9. When I see someone being treated unfairly, I sometimes don't feel very much pity
for them.

10. I am often quite touched by things that I see happen.
11. I believe that there are two sides to every question and try to look at them both.
12. I would describe myself as a pretty soft-hearted person.

13. When I'm upset at someone, I usually try to "put myself in his/her shoes" for a
while.

14. Before criticizing somebody, I try to imagine how [ would feel if [ were in their place.

Adapted from Davis Interpersonal Reactivity Index; Davis, 1983.

The following statements inquire about your thoughts and feelings in a variety of situations.
For each item, indicate how well it describes you by choosing the appropriate rating using
the following scale.

1 2 3 4 5 6 7
Strongly Strongly
Disagree Agree

1. I am very aware of my own weaknesses and strengths.

2. 1 think most women tend to respond to situations emotionally, while men respond by
thinking.

____ 3.1 know how to communicate my ideas in a situation that is new to me.

_____ 4. Ibecome annoyed with people who frequently try to change the rules.

____5.1find it annoying when I hear people speaking in a language I don’t understand.
6.1 know how to communicate my ideas in a cross-cultural situation.

7. 1deal with students who are different from me (for example, of another race, or who

speak a different language) by being polite and staying away from them as much as
possible.
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____ 8.1 would prefer not to room with someone who is from a different culture or race.
____9.Tavoid groups where I would be of the minority race.

____10. I know how to lead in a cross-cultural situation.

_____11.1 generally keep my beliefs to myself in order to avoid offending others.
____12. T know how to lead in a new situation.

___13. There are some topics that should never be discussed in a college classroom.

14. I sometimes use phrases or words such as “immigrants to the United States should speak
English”, “white trash”, or “people on welfare are only looking for a free ride”.

__15. T know that I can make a positive difference in the lives of others.

__16.1 am confident that I can help in promoting equal opportunities for all people.
____17.1 know how to become involved in helping others who are less fortunate than me.
_____18. T know how to organize efforts for social changes.

____19.1 am confident that I can help with individuals in need.

___20. We should reach out in charitable ways to specific people in need.

_21. I have aresponsibility to help those less fortunate than me.

___22.1have a responsibility provide community service.

23. I have a responsibility to help social justice efforts directed at social justice changes in
society.

24. I will act in charitable ways to help people in need.
25. I will act to work for social justice changes in society.
26. We should create programs and public policies to address social issues.

27. This society needs to increase social and economic equality.

Please circle the gender with which you identify.
Male Female Other
Please circle your class year.

Freshman Sophomore Junior Senior
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Kathryn Juliana

Appendix C
Service-Learning Research

Katie Juliana — kmj725@cabrini.edu
Dr. Melissa Terlecki — mst723@cabrini.edu

Purpose of the Study

The purpose of this study is to examine the effects of service learning on students. As a
part of a requirement for Sociology Research Methods, I am trying to determine the relationship
between participation in an immersion trip and one’s attitudes toward social justice, charity, and
diversity, empathy, and compassion.

Procedures

The following survey will ask you questions regarding your attitudes toward social
justice, charity, diversity, empathy, and compassion. Please answer the questions to the best of
your ability and with complete honesty. Your responses will remain confidential and anonymous.
I will be the only individual looking at you